ED 257 162 CE 504 9535

AUTHOR Kilpetrick, Judy Glenn

TITLE Listening Instruction: Awareness, ldentification and
Practice,

PUS DATE Mar 85

NOTE Sp.: Paper presented at the Asnual Meeting of the

Western College Reading and lLearning Asscociation
{18th, Denver, CO, March 28-31, 1985).

Guides = Classroom Use - Guides (For Teachers) (052)
== Speeches/Conference Papers (150)

EDRS PRICE NFOL1/PCOL1 Plus Postage.

DESCRIPTORS Avditory Percaption; Communication Skills; Community
Colleges; *Course Content; Higher Educastion;
*Interpersonal Communication; un?\ugo Nandicaps;
*Listening Comprehension; *"Listening Skills; *Speech
Communication; "Teaching Methods

ABSTRACT

Three major categories of isstruction for a course
designed to teach community college students how to o!!cctivcl{
iisten are functional listenming, avareness of auvditory disabilities,
and interperscnal listening. In functional listening, students learn
te listen for the main idea, identify supporting points, summarize
accurately, avoid distraction, listenm actively, analyze group
discussions, and i(dentify situations with mcre than one main idea. In
becoming avare of auditory disabilities, students are acquaintad with
the basic concept of auditory disabilities and fusnctiomal avareness
of disabilities in self and in others. For interpersonmal listesning,
students identify and practice listening technigues, such as
identifying the speaker's messnge, responding to speaker's messages
and identifying speaker’s uaderlying message. Students develop these
skills through awvareness, identification, and practice. Avareness is
accompiished through keeping a journal in which they focus on
Listening for 10 minutes each day for six consecutive days and
identify the 5 W's (vho, vhat, wvhere, vhen, why) of the listening
gituation, After developing avareness, students 16.:!!!{ their
strengths and weaknesses, Finally, additional practice is acquired by
use of another joursmal and a listening lab. (NOD)

o Reproductions uupglicd by EDRS are the best that can be made ®

. rom the orl!lnl documant. .
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Assusgtions are sade by instructors that atudents are
capable of listening and cosprehending vast asounts of inforsation

that are thrust upon thes, However, the reality is sost listeners

iisten at only & 253 level of efficiency (Steil, Barker, Vatsos,
L9S3). Moreover, according to Rankin's hallsark study of cossunication,
of the 70X of each day adults spend in cossunication, 452 of it is
spent listening. (Rankin, 1929) College students spend even msore
Ltime listening, yet very little, If any of stodents’ coursevork is
grares tovard training thes to be efficient listecers. (Barker, eot,
al., 1961). ihis skill viil not only enadle them to e
sore aucceaslivl in their academic pursuic dut also in their
everyday livea and in their careers, Are wve as educators properly
addressing this vital ares of commucication Courses abouad ca
CoOliege camposes i readiog, writing, and speech; sosechow, as
educators, wve have narrowed cur vision and have not properly
sddressed the skill of listening. What can we g0 to help our students
succeed” The following 15 a brief sussary of & course desigaed
1O Leach community coliege students how to effectively listen.

ihe three major categories of instruction in the course are:

l. Functional Listening

Avarencss of Auditory Disabilities

g

3. interpersonal Listeaing

Functicnal Listening: Studeats learn to listen for the




main idea, identify supportisg points, sumsorize accurately,

avold distractions, listen actively, smalyze group discussions

and ideatify situations vith sore than one main idea.

Avareness of Auditory Disabilicies:

Students are acquainted vith the basic concept of auvditory

disabilities and fonctional avareness of disabilicies in self and

others.

Interperscaal Listeaing:

Students itdentify and practice Snterpersonal listening techniques

such as ideatifying the speaker's sessage, responding to speaker’

messages and idestifying speaker's underlying sessage.

Students develop these skills throughout the course dy applying

the AIP technique developed by this author/inmstructor. Awareness

[dentificatipn, and Practice (AIP)--Students use these concepts to
oystmuccll'y ;cnl» thier listening potentials,

1 es5s
Since listeaing begins 30 scon after birth, 4t is easy to

sssuse that people do not need to de taught how to listen.

Howeves, listening is not an inherent skill.

Perhaps Because it
appears 3o easy to listen, we have traditfonally thought it mot

necessary to teach. In schools where listenimg is taught,
Listening comprehension has as much as doubled in u fev moaths.

(Stell, et.al.,1983) A bdaginaing step in listening imstruction
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is to raise a student's avareness level of the listening process.

10 nccomplish this studeats are saked to keep Journal #1 in which
they focus on listening for ten minutes each day for six consecutive

days and identify the S v's of the listeaing situation-~(wvho, vhat,

vhere, vhen, vhy)., Students select s different time and situation

cach dey. They soon learn how difficult it is to listen for tenm

ainutes, hov much stimulus and information is processed and, how

such inforsation is routinely filtered out, Classroom imstruction

at this goint centers on developing a personal definition of listening
in Jourmal #2 stodents identify once each day vhen they found
theaselves not listening. Was the cause of interrupted listening

boredom, fatigue, distractioms, (intermal or externmal), or

difficult saterial, etc. HMopefully at this point students have not

begun to be awvare Of their individual listening habits,
Identification
After svareness of listening is heightened, students identify
their streagths and veaknesses; to do this they are required to
keep o third journal. This journal hes five specific steps.
Step 1 ~ Students list five listening wveaknesses. These weakne sses

are dased oan knowledge gained frem 1) previous
journals 2) Watson/Barker Listening Inventory (which wvas

adainistered on the first day of clasa. Class participation

Step 2 -~ Students list those situations in vhich poor listening




>

gccura. Where did they, as a listener, find thesselven

not listening? Was it im cless, ia conversatiom with

a friend, on the job, etc.

Students examine their attitudes toward those situation

ond listenismg hadits. How did they feel vhea they did

not listen well? Do they cheose to chamge poor listen

habits?

Step & - Students select 2 of the 5 situations ia vhich they have

difficulty, They choose 2 poor listenimg habits that

occur in these situations, Next, they identify two
techniques that will help them change the habit. A

format for this is as follows:

Situation #]

Bad Mabit:

Techniques for Iaprovement:

1,

F

Step 5 - Students must practice tvice using each of the techaique

They briefly descride vhether or not

they developed.

the techniques worked. If they did, why did they? If

. dia
thoy Mmot, why mot?

Practice
Practice is the third step in the AIP approach to listening
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instructioa. At this point, students realize that the responsibility

for improvesent rests with them and not with the instructor. The

instructor is merely a facilitator whose fumctiom is to promsole

self-improvemenc. To improve, one must practice. This is sccomplished

by use of a fourth journal and & listeaing lab. The journal requires

students to select either a television or radio show of ten minutes
or more duration and listen and asalyze the program., Specifically

they are listening for main idea(s), supportinmg points, purpose,
The listening lad

orgunizational patterns and emotional woras.
activities are quite varied and are taken [rom Casselte progroms
and activities to be accomplished owutside the classroom. A list
of the sources available appears in the resource appendix. Becaure
srudents mow know thelir weaknesses, they are encouraged to select

lab sctivities that will enhance their individual listeaing

skills.

('Ancluuon

Effective listening skills are vital for the success of college

students, yet we have traditionally ignored theam vhen establishing

For those not yet teaching courses iam listening

developsental courses.

nov i3 the time to offer students am opportunity to improve in this
the most basic of all comsunication skills., For those already
offering listening courses, now is the time to share curriculus

ideas. The AIP approach to listening imstruction is just one
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pethod, There are many more being isplemented and sany sore wait

to be developed.
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