1.
Individual reports.  Students are assigned a topic (or they select one that meets the 
instructor’s guidelines). They prepare and present their reports individually.

2.
Group reports.  Students are assigned to or form small groups on their own.  Each group 
researches the topic, prepares a report, and then presents it to the class.

3.
Videopaper.  In lieu of a written paper, students may submit to the instructor a videotaped oral 
presentation of their research, along with a bibliography of sources they consulted.

4.
Convention panels.  A group of students is assigned (or selects) a broad topic relating to the 
course’s content.  Each student writes a paper focusing on a specific aspect of that topic.  
Students orally summarize their research in class, as if at a professional convention.

5.
Oral exams.  The instructor prepares a list of questions which students use as a study guide for 
an upcoming exam. The instructor prepares slips of paper, with one of these questions on each 
slip, and places them in a hat. On the day of the exam, students draw from a hat one or more slips 
of paper. The student is given a brief moment to collect his/her thoughts, and then answers the 
question(s). The instructor may ask follow-up questions or may involve other students in asking 
questions. 

6. 
Advocacy presentations. A nursing professor has her students identify community health 
concerns. Students then prepare and present arguments designed to secure financial support from 
a mythical funding agency.

7. 
Parent-teacher conferences. Carole Spencer developed the following exercise. She 
solicited actual scenarios for parent-teacher conferences from K-12 teachers, and then 
distributed these situations to her students. One student role-played the teacher, and another 
student assumed the role of the parent.

8. 
Employee appraisal conferences. Students play the roles of supervisor and subordinate in 
employee evaluation meetings. 

9. 
Talk Shows. Marty Turnauer reports excellent results with this creative variation of a group 
report. A group of students presents their information as if their classmates were audience 
members at a talk show (such as Oprah). One member of the group is the moderator/questioner, 
and the other members play the roles of topic experts. The moderator involves the audience (the 
rest of the class) by encouraging them to ask questions of the panel of experts.

10. 
Quiz Shows. Jeopardy, Family Feud, and other quiz show formats can be used to review 
course 
content.

11.
 Role-playing. Students role play situations individually or in groups. For example, 
students may play roles of defendant, victim, police officer, and juror to illustrate 
different perspectives and issues in criminal justice. 

12. 
Team debate. Instructors may assign students to debate ethical, legal, and/or policy issues related 
to course content. Instructors have been innovative in adapting debate formats to their classes. 
Teams typically range from two or four in number. Clay Waite includes a media expert on each 
team in his media studies course. Another instructor used a tag-team debate format. 

13. 
Group-assisted team debate. Alice Anderson divides her class of approximately twenty 
students into two groups. Each group is assigned one side of a topic. Although only a few 
members of the group may actually debate, all members research the topic and prepare 
possible arguments. Following the opening speeches, the debaters meet with their group to plan 
their next speeches. A member of the group can volunteer to trade places with one of the 
debaters. 

14. 
Moderating case studies. Instructors have students read and be prepared to discuss specific 
cases. A different student is assigned to moderate each discussion. The moderator prepares a 
list of questions that highlight the key and controversial points of the case, and conducts the 
discussion. 

15. 
Interviews. Students schedule outside-of-class interviews with experts on course-related 
topics. 
Often, they record these interviews on audio or video tape. They transcribe quotations for use in 
their papers, or they play excerpts from the tapes for their in-class oral reports. 

16. 
Listening: Breaking up long lectures. After lecturing for twenty minutes, the instructor 
asks 
students to discuss with a person seated next to them the key points presented. The instructor may 
want to use an overhead projector to display a list of questions students should answer in their 
discussion. After five minutes have elapsed, the instructor proceeds with the lecture, interspersing 
occasional discussion to allow students to digest 
and reinforce key points. 

17. 
Listening: Using graded and upgraded quizzes. The instructor may motivate student 
listening by announcing that there will be a quiz on the material at the end of the lecture. 
Or the 
instructor may focus student listening by displaying a series of questions that they should be able 
to answer by the end of the lecture. 

18. 
Listening: Using student summaries. Instructors begin each class by calling on a student to 
present a five-minute summary of the material covered in the previous class period. This random 
selection encourages all students to take careful notes before the 
next class period.

19. 
Listening: Using IMI. Early in the semester or quarter, instructors assign their students to view 
the interactive video instructive program “Mission Possible: Listening Skills for Better 
Communication.” Research has shown that this program increases retention of material.*

*I’m anxious to give credit to the author of this compilation, but there was no author note & I’ve lost the original website link, so please email arthos@denison.edu so I can correct this & give appropriate credit.

